
Sustainability in EDUC 241 and ERDG 501 

 

 Every year I teach five sections of Foundations of Reading mostly to sophomores.  These 

are both service learning courses and require about 15 hours of tutoring with an at-risk primary 

grade student.  I believe that elementary students cannot be taught to read and write without 

reading and writing.  I further believe the same is true for teacher candidates.   

 If you look on my syllabus you won’t find sustainability anywhere!  I took a more hidden 

approach.  I am constantly modeling for my students.  In the past I have used traditional 

literature such as Cinderella.  This past year I purchased over 50 books—both narrative and 

exposition—about the rainforest.  Then I used these texts to model a wide variety of teaching 

strategies.  For example, rather than showing the students how to teach concepts about print 

using a typical big book I used The Great Kapok Tree—a book with beautiful rainforest 

illustrations and a sustainability theme.  Students learned about the writing process by 

researching an endangered animal and writing about it.  The candidates then used these materials 

when implementing the reading and writing processes with their tutees. 

 The results from this subtle change in format were impressive.  As their final project, 

students work in teams to design a weeklong unit.  Seventy five percent of the units this year 

included references to sustainability.  In their final reflections, most of the students talked about 

how much they had learned about the rainforest and were able to make the connection about 

teaching reading with meaningful materials in a constructivist manner.  Students from my class 

also wrote a grant and purchased additional books on recycling for the literacy center! 

 

 

University of Scranton 

Education Department 

 

Educ 241 

Foundations of Reading Instruction 

Fall, 2006 

 

SECTION ONE Class Days, Times:  Instructor: Kathleen Wasserman, Ph.D. 

     M/W 1:00—2:15 & M/W 3:00—5:00 Office: McGurrin 141, 

Location: 136 McGurrin Hall   Phone numbers:  Office: 941-5846    

Credit Value: Three        Cell: 575-8199  

      E-mail: wassermank2@scranton.edu 

      Office hours:   Tues, Wed, & Thurs.:   2:15 to 3:15 

  Always by appointment—just call  

 
The PROFESSIONAL EDUCATOR AS SCHOLAR/DECISION-MAKER is a model developed by the Education Department of 

the University of Scranton to describe their philosophy and practice regarding the preparation of professionals - teachers, 

counselors, and administrators - to facilitate the education of elementary and secondary students.  The programs of the Education 

Department develop the skills required by the candidate to make appropriate decisions regarding the candidate’s personal and 

professional life, as well as knowledge in the content areas within the liberal arts traditions of the Jesuit University, resulting in 

the well-rounded, academic preparation of the candidate.  The rigor of the program produces a professional educator able to 

effectively perform the variety of roles expected by the contemporary school environment. 

     University of Scranton-Education Department 1993 v 

 

Code of Academic Honesty:  

 The Education Department honors the Academic Code of Honesty as set forth in the 

University of Scranton’s Policies Governing the University Community. 

(http://matrix.scranton.edu/student_handbook/policy_academic_code_honesty.html) 

  

Course Prerequisites: 

http://matrix.scranton.edu/student_handbook/policy_academic_code_honesty.html


 None. 

 

Course Description: 

 Educ. 241 is a basic course in reading.  It provides an introduction to reading instruction 

and reading programs.  The reading process as it relates to language acquisition and learning to 

read will be investigated.  The Readiness, reading skills, techniques and methods which are 

essential for effective reading will be examined. This is a very demanding METHODS COURSE 

with an intensive service learning component. 

 

Required Texts/Readings and Materials: 

o Cunningham, P.C. and Allington, R. L. (2007).  Classrooms that Work: They Can All 

Read and Write.  Fourth edition. New York, New York: Longman. 

o Frank (1995).  If you’re trying to teach kids how to write, you’ve gotta have this book. 

Incentive Publications Inc. 

o Fountus and Pinnel (1996).  Guided Reading: Good First Teaching for All Children.   

Heinemann.  

o PDE Language Arts Standards—available on line from Pennsylvania Department of Ed. 

o George, J. C. (1990). One Day in the Tropical Rain Forest.  Scholastic Inc. 

o 100 5 “by 7”index cards and a case—Not the spiral kind 

o Teaching supplies for the lessons you develop 

 

 

 

Course Objectives and Student Assessments: 

Upon successful course completion, the students will be able to (SWBAT): 

Course Objectives Unit PDE SPA Assessments 

  1. Recognize that reading should be taught as a 

process 

S1 I.A. 1.1 Unit plan 

Clinic  

Class participation 

 

  2.   Understand emergent literacy and the experiences 

that support it. 

S1 I.C. 1.2 Clinic  

Class participation 

 

  3. Recognize the importance of creating programs to 

address the strengths and needs of individual 

learners 

S2 

D1 

II.D. 3.4 Unit plan 

Case study 

Clinic  

Class participation 

 

  4.   Create a literate environment that fosters interest 

and growth in all aspects of literacy 

D1 I.C. 

II.A. 

5.1 Unit plan 

  5. 

 

Implement effective strategies to include parents as 

partners in the literacy development of their 

children 

S4 

D3 

III.D. 5.8 Case study 

  6.   Teach children to monitor their own word 

identification through the use of syntactic, 

pragmatic, semantic and graphophonemic relations 

S1 I.C. 6.1 Clinic  

Class participation 

 

  7. Use phonics to teach students to use their 

knowledge of letter/sound correspondence to 

identify and define unfamiliar words 

S1 I.C. 6.2 Clinic  

Class participation 

 

  8. Communicate with students about their strengths, S4 I.B. 11.1 Clinic  



areas for improvement and ways to achieve 

improvement 

D3 II.F. Case Study 

  9. Model ethical professional behavior S3 

D4 

III.B. 13.6 Clinic  

 

10. Reflect on one’s practice to improve instruction 

and other services to students 

S2 II.B. 16.2 Clinic  

Class participation 

 

Dispositions: 
 Student dispositions are monitored in each course.  Students are advised to review the 

Professional Dispositions Policy outlined in the Education Department Student Handbook 

(http://academic.scranton.edu/department/education/handbooks.html). 

 

ADA Statement: 
It is the student’s responsibility to apply for accommodations under the Americans with Disabilities Act 

(ADA).  Students with disabilities, either permanent or temporary, or any other special circumstances which might 

affect their ability to perform in this class, are strongly advised, if they have not already done so, to notify the Office 

of Equity and Diversity, AMH 126, at 941-6645 to facilitate accommodations. 

 

A Note about Scholarship: 

 This course will provide students with the opportunity to learn wonderful techniques and 

strategies to become more effective as teachers, no matter the grade level. Emphasis should be 

placed on the phrase “opportunity to learn.” This really boils down to scholarship.  As the 

instructor, I can give you guidance and materials, but you must commit yourself to actively 

acquiring knowledge. True scholars accept the responsibility for their learning by setting goals, 

organizing their study time, asking critical questions, etc. In short, scholarship requires that each 

student be actively involved in the learning process. This is the same commitment and active 

involvement you will want from students in your classroom.  

 

Policies: 

1. Attendance:  Preparation and involvement at this level of study is indicative of your 

commitment and attitude toward the teaching profession.  Your work in this class affects the lives 

of children.  Therefore, regular attendance and active participation is essential and required.  

The daily group work missed is impossible to make up…There is no substitute.   Attendance and 

participation will be factored into your final course grade. More than four absences (excused or 

unexcused) or excessive lateness will result in significant lowering of your grade or removal from 

the course.    

2. Assignment due dates are strictly enforced!  Late submissions will result in a lower grade.  

3. Most written assignments may be resubmitted to improve your understanding/application of the 

concept.  The resubmission must be handed in within one week of the return date.  Original 

submission and resubmission must be submitted together…Original and resubmission grade will 

be averaged.  Reflections can not be resubmitted. 

4. Accuracy in grammar, spelling and clarity of meaning must be maintained in both written and 

oral work.  Teachers must demonstrate the ability to clearly and articulately communicate.  

 

Course Requirements/Expectations—SEE DUE DATES ON COURSE OUTLINE. 

1. Classwork/Preparedness (50%) 

 Be on time and have all homework and readings completed and highlighted or 

notated.  Be prepared to demonstrate your understanding of the readings projects and 

discussions. NOTE:  Most nights no more than 12 pages of reading is assigned.  This 

is done purposefully to allow students enough time to really understand the topic 

assigned and to reread as needed. 

 Regular quizzes 

http://academic.scranton.edu/department/education/handbooks.html


 Note cards 

2. Unit Plan/Final (20%) 

 Group work: Using a basal text as a base, determine and develop: 

a. A variety of texts/resources on a rainforest topic (social studies or science) linked 

to the story your group selected from the basal anthology 

b. Daily schedule—4 hours—8:00am until noon 

c. Classroom design 

d. Block plan for the week that demonstrates the reading process, the writing process 

and seamlessly incorporates a content area—either science or social studies. 

e. Demonstrate the “balance” of the unit by including reading and writing of both 

narrative and expository texts as well as a wide variety of activities modeled in 

class. 

f. Integrate as many of the strategies demonstrated in class and from the readings as 

possible. 

 Individual work:  

a. Design a fully integrated morning.  Be very specific in outlining how you want 

your day to be run.  To receive an “A” your plan must be detailed enough that a 

classmate from another group could implement it. 

b. Include: centers, guided reading groups for three levels (differentiated instruction) 

 

 

 

3. Clinic Work (30%) 

 You will meet with your student a total of 15 sessions beginning the third or fourth 

week of the semester.  Your tutoring will end when you have completed 15 sessions. 

 Case Study:  

o Even though you will be working with a partner, this is an INDIVIDUAL 

assignment).  Use the format provided in class to develop a case study of your 

tutee.   

Part One: Introduction:  name, age, school, grade level, information from interest 

inventory 

Part Two: Results of Tests--Brief descriptions of each test and Statements of 

findings 

Part Three:  Summary of findings--strengths and weaknesses in list form 

Part Four:  Short summaries of what you did during the clinic in each area  

Part Five: Activities or suggestions for parents to continue to work with their son 

or daughter 

 Clinic Plans:  

o USE THE FORMS PROVIDED on Blackboard!   

o Each session one partner will be responsible for writing and teaching PART 

ONE--the guided reading with a written follow-up portion of the plan.  The other 

partner will write and teach PART TWO--the comprehension, word work, writing 

process, etc. portion.  Both partners will do a running record. 

o Change roles with your partner weekly. 

o LESSONS PLANS ARE DUE ELECRONICALLY BY MIDNIGHT THE DAY 

YOU TEACH.  For example, if you tutor on Monday your lesson plan for 

Wednesday is due by midnight on Monday.  A copy of your graded lesson plan 

must be put in your folder at each tutoring session. 

 Reflection:   

o REFLECTIONS ARE DUE BY MIDNIGHT ON TUTORING DAYS.  



o Submit through blackboard utilizing the form provided 

o Thoroughly address the following prompts 

 What did you learn today? How will this affect your teaching? 

 What did the students learn today? How do you know? 

 What worked? What didn’t? What could you do differently to improve 

your lesson? 

 Based on what your student learned today, what will you focus on next 

time? 

 Question of the week 

 

    Grading: 

All work will be graded using a 4 point rubric.  Specific rubrics will be developed prior to 

assignment due dates.  Scores will be averaged and grades will be assigned as follows: 
               A 3.8-4.0 “Full accomplishment”  C 2.0-2.3 “Partial Accomplishment” 

 A- 3.6-3.7     C- 1.7-1.9  

 B+ 3.3-3.5     D+ 1.4-1.6 

B 3.0-3.2 “Substantial Accomplishment” D 1.0-1.3 “Little of No Progress” 

B-   2.7-2.9      F <.9 

 C+ 2.4-2.6         
 

  



Class Schedule Monday and Wednesday: 

Good teachers redesign their instruction regularly based upon student input and accomplishments.  (Can you imagine writing up all 

of your teaching plans for your clinic work before you even met your student???) Therefore, this is a tentative schedule. 

Please refer to Blackboard regularly for updates and changes (highlighted) 

 TUESDAY THURSDAY 

Topic(s) Assignments Due Topic(s) Assignments Due 

Aug. 28 Week of  --Teaching Reading in the 

“Constructivist” Classroom 

--Print the syllabus from   

   Blackboard.  Read it! 

--Classrooms that Work  

   Ch. 1and 2 

Sept. 4 Labor Day—No class  --What is Guided Reading? 

--Literacy Centers in the 

Constructivist Classroom 

--Guided Reading Ch. 1 

--Matrix and paper due 

comparing traditional and 

constructivist teaching of 

reading 

Sept. 11 --Assessment— Interest 

inventories Alphabet 

Recognition, phonics, Word 

ID 

--Guided Reading  Ch. 6  

--_______________________ 

 

--Assessment cont.—IRI: 

comprehension and  running 

records/miscue analysis, 

writing 

--Guided Reading  Ch.  7 

--_______________________ 

 

Sept. 18 --Balanced Literacy  

--Teaching Listening 

Comprehension 

Clinic Begins 

--Guided Reading Ch. 3 

--_______________________ 

 

--Word Work: Decoding and 

Spelling 

 

--Classrooms that Work Ch. 4   

--_______________________ 

 

Sept. 25 --Developing Vocabularies 

--Using Word Banks 

--Selection of unit topics 

--Searching for resources 

--Classrooms that Work Ch. 5 

--Case study parts 1 and 2 

--_______________________ 

--Teaching for Strategies 

during Guided Reading 

 

--Guided Reading Ch. 12 

--Case study part 3 

--_______________________ 

Oct. 2 --Designing and Organizing 

the Environment 

 

--Guided Reading Ch. 4  

--_______________________ 

 

--Early Literacy -- Guided Reading Ch. 2 

--Classrooms that work Ch. 3  

--_______________________ 

 

Oct. 9 --Managing the Classroom 

--Work Boards 

--Guided Reading Ch. 5 

--Group list of unit resources  

--_______________________ 

 

--Comprehension --Classrooms that work Ch. 6  

--Group classroom design 

--Case study parts 1, 2 and 3 

--_______________________ 



 

Oct. 16 No Class—Fall Break! 

 

 

 --Teaching Writing -- Classrooms that Work Ch. 7 

 

Oct. 23 --Writing, cont. --Jigsaw Trying to teach… 

Chapters 1 to 5 

--_______________________ 

 

--Writing, cont. --Jigsaw Trying to teach… 

Chapters 6 to 10 

--_______________________ 

 

Oct. 30 --Differentiated Instruction --Classrooms that Work Ch. 8  

--_______________________ 

 

--Extra Support for Struggling 

Readers 

 

--Classrooms that Work Ch. 

10  

--_______________________ 

 

Nov. 6  --Learning about Letters 

and Words 

--Guided Reading Ch. 13 

 

--Unit Checklist: Developing 

the Rubric 

--Classrooms that Work  

Ch. 11—K, Ch. 12—1/2, OR 

Ch. 13—3+  Meet with unit 

group…How can you fit this 

info into your unit? 

 

--_______________________ 

 

Nov. 13 --Assessment revisited 

 

--Classrooms that Work Ch. 9 

 

--Final day to work on Unit in 

class 

Final version of Case Study 

due 

--_______________________ 

Nov. 20 Presentations--

Kindergarten  

 

Classrooms that Work  

Ch. 11  
No Class—Thanksgiving!  

Nov. 27  Presentations 

 

Classrooms that Work  

Ch. 12 

Presentations 

--Selecting and Introducing 

books 

--Guided Reading Ch. 11 

 

Dec. 4 Presentations 

--Dynamic Grouping 

--Guided Reading Ch. 8 Presentations Classrooms that Work  

Ch. 13 

Dec. 11 Finals Week—Final exam required ONLY for those earning less than an “A” 

 



University of Scranton 

Education Department 

 

Educ 241 

Foundations of Reading Instruction 

Fall, 2006 

 

SECTION Three Class Days, Times:  Instructor: Kathleen Wasserman, Ph.D. 

     T/Th 1:00—2:15 & T/Th 3:00—5:00 Office: McGurrin 141, 

Location: 136 McGurrin Hall   Phone numbers:  Office: 941-5846    

Credit Value: Three        Cell: 575-8199  

      E-mail: wassermank2@scranton.edu 

      Office hours:   Tues, Wed, & Thurs.:   2:15 to 3:15 

  Always by appointment—just call  

 
The PROFESSIONAL EDUCATOR AS SCHOLAR/DECISION-MAKER is a model developed by the Education Department of 

the University of Scranton to describe their philosophy and practice regarding the preparation of professionals - teachers, 

counselors, and administrators - to facilitate the education of elementary and secondary students.  The programs of the Education 

Department develop the skills required by the candidate to make appropriate decisions regarding the candidate’s personal and 

professional life, as well as knowledge in the content areas within the liberal arts traditions of the Jesuit University, resulting in 

the well-rounded, academic preparation of the candidate.  The rigor of the program produces a professional educator able to 

effectively perform the variety of roles expected by the contemporary school environment. 

     University of Scranton-Education Department 1993 v 

 

Code of Academic Honesty:  

 The Education Department honors the Academic Code of Honesty as set forth in the 

University of Scranton’s Policies Governing the University Community. 

(http://matrix.scranton.edu/student_handbook/policy_academic_code_honesty.html) 

  

Course Prerequisites: 

 None. 

 

Course Description: 

 Educ. 241 is a basic course in reading.  It provides an introduction to reading instruction 

and reading programs.  The reading process as it relates to language acquisition and learning to 

read will be investigated.  The Readiness, reading skills, techniques and methods which are 

essential for effective reading will be examined. This is a very demanding METHODS COURSE 

with an intensive service learning component. 

 

Required Texts/Readings and Materials: 

o Cunningham, P.C. and Allington, R. L. (2007).  Classrooms that Work: They Can All 

Read and Write.  Fourth edition. New York, New York: Longman. 

o Frank (1995).  If you’re trying to teach kids how to write, you’ve gotta have this book. 

Incentive Publications Inc. 

o Fountus and Pinnel (1996).  Guided Reading: Good First Teaching for All Children.   

Heinemann.  

o PDE Language Arts Standards—available on line from Pennsylvania Department of Ed. 

o George, J. C. (1990). One Day in the Tropical Rain Forest.  Scholastic Inc. 

o 100 5 “by 7”index cards and a case—Not the spiral kind 

o Teaching supplies for the lessons you develop 

 

 

 

http://matrix.scranton.edu/student_handbook/policy_academic_code_honesty.html


Course Objectives and Student Assessments: 

Upon successful course completion, the students will be able to (SWBAT): 

Course Objectives Unit PDE SPA Assessments 

  1. Recognize that reading should be taught as a 

process 

S1 I.A. 1.1 Unit plan 

Clinic  

Class participation 

 

  2.   Understand emergent literacy and the experiences 

that support it. 

S1 I.C. 1.2 Clinic  

Class participation 

 

  3. Recognize the importance of creating programs to 

address the strengths and needs of individual 

learners 

S2 

D1 

II.D. 3.4 Unit plan 

Case study 

Clinic  

Class participation 

 

  4.   Create a literate environment that fosters interest 

and growth in all aspects of literacy 

D1 I.C. 

II.A. 

5.1 Unit plan 

  5. 

 

Implement effective strategies to include parents as 

partners in the literacy development of their 

children 

S4 

D3 

III.D. 5.8 Case study 

  6.   Teach children to monitor their own word 

identification through the use of syntactic, 

pragmatic, semantic and graphophonemic relations 

S1 I.C. 6.1 Clinic  

Class participation 

 

  7. Use phonics to teach students to use their 

knowledge of letter/sound correspondence to 

identify and define unfamiliar words 

S1 I.C. 6.2 Clinic  

Class participation 

 

  8. Communicate with students about their strengths, 

areas for improvement and ways to achieve 

improvement 

S4 

D3 

I.B. 

II.F. 

11.1 Clinic  

Case Study 

  9. Model ethical professional behavior S3 

D4 

III.B. 13.6 Clinic  

 

10. Reflect on one’s practice to improve instruction 

and other services to students 

S2 II.B. 16.2 Clinic  

Class participation 

 

Dispositions: 
 Student dispositions are monitored in each course.  Students are advised to review the 

Professional Dispositions Policy outlined in the Education Department Student Handbook 

(http://academic.scranton.edu/department/education/handbooks.html). 

 

ADA Statement: 
It is the student’s responsibility to apply for accommodations under the Americans with Disabilities Act 

(ADA).  Students with disabilities, either permanent or temporary, or any other special circumstances which might 

affect their ability to perform in this class, are strongly advised, if they have not already done so, to notify the Office 

of Equity and Diversity, AMH 126, at 941-6645 to facilitate accommodations. 

 

A Note about Scholarship: 

 This course will provide students with the opportunity to learn wonderful techniques and 

strategies to become more effective as teachers, no matter the grade level. Emphasis should be 

placed on the phrase “opportunity to learn.” This really boils down to scholarship.  As the 

instructor, I can give you guidance and materials, but you must commit yourself to actively 

http://academic.scranton.edu/department/education/handbooks.html


acquiring knowledge. True scholars accept the responsibility for their learning by setting goals, 

organizing their study time, asking critical questions, etc. In short, scholarship requires that each 

student be actively involved in the learning process. This is the same commitment and active 

involvement you will want from students in your classroom.  

 

Policies: 

4. Attendance:  Preparation and involvement at this level of study is indicative of your 

commitment and attitude toward the teaching profession.  Your work in this class affects the lives 

of children.  Therefore, regular attendance and active participation is essential and required.  

The daily group work missed is impossible to make up…There is no substitute.   Attendance and 

participation will be factored into your final course grade. More than four absences (excused or 

unexcused) or excessive lateness will result in significant lowering of your grade or removal from 

the course.    

5. Assignment due dates are strictly enforced!  Late submissions will result in a lower grade.  

6. Most written assignments may be resubmitted to improve your understanding/application of the 

concept.  The resubmission must be handed in within one week of the return date.  Original 

submission and resubmission must be submitted together…Original and resubmission grade will 

be averaged.  Reflections can not be resubmitted. 

4. Accuracy in grammar, spelling and clarity of meaning must be maintained in both written and 

oral work.  Teachers must demonstrate the ability to clearly and articulately communicate.  

 

Course Requirements/Expectations—SEE DUE DATES ON COURSE OUTLINE. 

4. Classwork/Preparedness (50%) 

 Be on time and have all homework and readings completed and highlighted or 

notated.  Be prepared to demonstrate your understanding of the readings projects and 

discussions. NOTE:  Most nights no more than 12 pages of reading is assigned.  This 

is done purposefully to allow students enough time to really understand the topic 

assigned and to reread as needed. 

 Regular quizzes 

 Note cards 

5. Unit Plan/Final (20%) 

 Group work: Using a basal text as a base, determine and develop: 

g. A variety of texts/resources on a rainforest topic (social studies or science) linked 

to the story your group selected from the basal anthology 

h. Daily schedule—4 hours—8:00am until noon 

i. Classroom design 

j. Block plan for the week that demonstrates the reading process, the writing process 

and seamlessly incorporates a content area—either science or social studies. 

k. Demonstrate the “balance” of the unit by including reading and writing of both 

narrative and expository texts as well as a wide variety of activities modeled in 

class. 

l. Integrate as many of the strategies demonstrated in class and from the readings as 

possible. 

 Individual work:  

a. Design a fully integrated morning.  Be very specific in outlining how you want 

your day to be run.  To receive an “A” your plan must be detailed enough that a 

classmate from another group could implement it. 

b. Include: centers, guided reading groups for three levels (differentiated instruction) 

 

 

 



6. Clinic Work (30%) 

 You will meet with your student a total of 15 sessions beginning the third or fourth 

week of the semester.  Your tutoring will end when you have completed 15 sessions. 

 Case Study:  

o Even though you will be working with a partner, this is an INDIVIDUAL 

assignment).  Use the format provided in class to develop a case study of your 

tutee.   

Part One: Introduction:  name, age, school, grade level, information from interest 

inventory 

Part Two: Results of Tests--Brief descriptions of each test and Statements of 

findings 

Part Three:  Summary of findings--strengths and weaknesses in list form 

Part Four:  Short summaries of what you did during the clinic in each area  

Part Five: Activities or suggestions for parents to continue to work with their son 

or daughter 

 Clinic Plans:  

o USE THE FORMS PROVIDED on Blackboard!   

o Each session one partner will be responsible for writing and teaching PART 

ONE--the guided reading with a written follow-up portion of the plan.  The other 

partner will write and teach PART TWO--the comprehension, word work, writing 

process, etc. portion.  Both partners will do a running record. 

o Change roles with your partner weekly. 

o LESSONS PLANS ARE DUE ELECTRONICALLY BY MIDNIGHT THE DAY 

YOU TEACH.  For example, if you tutor on Monday your lesson plan for 

Wednesday is due by midnight on Monday.  A copy of your graded lesson plan 

must be put in your folder at each tutoring session. 

 Reflection:   

o REFLECTIONS ARE DUE BY 5:00 PM ON TUTORING DAYS. 

o With your partner—one form with both names—reflect on your classroom 

experience by answering the following prompts each day immediately following 

each lesson 

o Thoroughly address the following prompts using the forms provided: 

 What did you learn today? How will this affect your teaching? 

 What did the students learn today? How do you know? 

 What worked? What didn’t? What could you do differently to improve 

your lesson? 

 Based on what your student learned today, what will you focus on next 

time? 

 Question of the week 

 

    Grading: 

All work will be graded using a 4 point rubric.  Specific rubrics will be developed prior to 

assignment due dates.  Scores will be averaged and grades will be assigned as follows: 
               A 3.8-4.0 “Full accomplishment”  C 2.0-2.3 “Partial Accomplishment” 

 A- 3.6-3.7     C- 1.7-1.9  

 B+ 3.3-3.5     D+ 1.4-1.6 

B 3.0-3.2 “Substantial Accomplishment” D 1.0-1.3 “Little of No Progress” 

C-   2.7-2.9      F <.9 

 C+ 2.4-2.6         
 

  



Class Schedule Tuesday and Thursday: 

Good teachers redesign their instruction regularly based upon student input and accomplishments.  (Can you imagine writing up all 

of your teaching plans for your clinic work before you even met your student???) Therefore, this is a tentative schedule. 

Please refer to Blackboard regularly for updates and changes (highlighted) 

Week of TUESDAY THURSDAY 

Topic(s) Assignments Due Topic(s) Assignments Due 

Aug. 28 --What is Reading? 

--Teaching Reading in the 

“Traditional” Classroom 

 --Teaching Reading in the 

“Constructivist” Classroom 

--Print the syllabus from   

   Blackboard.  Read it! 

--Classrooms that Work Ch. 1  

Sept. 4 --What is Guided Reading? 

--Literacy Centers in the 

Constructivist Classroom 

--Classrooms that Work Ch.  2 ---- Guided Reading cont. 

 

--Guided Reading Ch. 1 

--Matrix and paper due 

comparing traditional and 

constructivist teaching of 

reading 

Sept. 11 --Assessment— Interest 

inventories Alphabet 

Recognition, phonics, Word 

ID 

--Guided Reading  Ch. 6  

--_______________________ 

 

--Assessment cont.—IRI: 

comprehension and  running 

records/miscue analysis, 

writing 

--Guided Reading  Ch.  7 

--_______________________ 

 

Sept. 18 --Balanced Literacy  

--Teaching Listening 

Comprehension 

Clinic Begins 

--Guided Reading Ch. 3 

--_______________________ 

 

--Word Work: Decoding and 

Spelling 

 

--Classrooms that Work Ch. 4   

--_______________________ 

 

Sept. 25 --Developing Vocabularies 

--Using Word Banks 

--Selection of unit topics 

--Searching for resources 

--Classrooms that Work Ch. 5 

--Case study parts 1 and 2 

--_______________________ 

--Teaching for Strategies 

during Guided Reading 

 

--Guided Reading Ch. 12 

--Case study part 3 

--_______________________ 

Oct. 2 --Designing and Organizing 

the Environment 

 

--Guided Reading Ch. 4  

--_______________________ 

 

--Early Literacy -- Guided Reading Ch. 2 

--Classrooms that work Ch. 3  

--_______________________ 

Oct. 9 --Managing the Classroom 

--Work Boards 

--Guided Reading Ch. 5 

--Group list of unit resources 

--_______________________ 

--Comprehension --Classrooms that work Ch. 6  

--Group classroom design 

--Case study parts 1, 2 and 3 



--_______________________ 

Oct. 16 No Class—Fall Break! 

 

 

 --Teaching Writing -- Classrooms that Work Ch. 7 

 

Oct. 23 --Writing, cont. --Jigsaw Trying to teach… 

Chapters 1 to 5 

--_______________________ 

 

--Writing, cont. --Jigsaw Trying to teach… 

Chapters 6 to 10 

--_______________________ 

 

Oct. 30 --Differentiated Instruction --Classrooms that Work Ch. 8  

--_______________________ 

 

--Extra Support for Struggling 

Readers 

 

--Classrooms that Work Ch. 

10  

--_______________________ 

 

Nov. 6  --Learning about Letters 

and Words 

--Guided Reading Ch. 13 

 

--Unit Checklist: Developing 

the Rubric 

--Classrooms that Work  

Ch. 11—K, Ch. 12—1/2, OR 

Ch. 13—3+  Meet with unit 

group…How can you fit this 

info into your unit? 

 

--_______________________ 

 

Nov. 13 --Assessment revisited 

 

--Classrooms that Work Ch. 9 

 

--Final day to work on Unit in 

class 

Final version of Case Study 

due 

--_______________________ 

Nov. 20 Presentations--

Kindergarten  

 

Classrooms that Work  

Ch. 11  
No Class—Thanksgiving!  

Nov. 27  Presentations 

 

Classrooms that Work  

Ch. 12 

Presentations 

--Selecting and Introducing 

books 

--Guided Reading Ch. 11 

 

Dec. 4 Presentations 

--Dynamic Grouping 

--Guided Reading Ch. 8 Presentations Classrooms that Work  

Ch. 13 

Dec. 11 Finals Week—Final exam 

required ONLY for those 

earning less than an “A” 

 



 


